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PREAMBLE


The redeveloped instructional personnel evaluation system for Broward County Public Schools will improve 

the quality of instructional, administrative and supervisory service through a redesigned teacher observation system and a redesigned evaluation system that is based primarily on student growth measures.

In September 2010, stakeholder committees were created to address the evaluation, pay for performance, and differentiated pay requirements of Race to the Top, Differentiated Accountability and the School Improvement Grant.   Members of the Teacher and Principal Appraisal Committee included principals, teachers, district personnel, and representatives from the teachers’ union, principal and assistant principals’ association, and parents.

In an effort to work more collaboratively with the Broward Teachers Union, in February 2011, the District agreed to form a sub-committee from the Teacher and Principal Appraisal Committee to continue the research and development of the evaluation and observation tool and gather the evidence needed for the June 1, 2011 Race to the Top submission.

The sub-committee, comprised of a teacher’s union representative and district evaluation coordinator, met twenty-three (23) times to provide input into the development of a new evaluation system and observation tool for teachers.    The meetings included  attendance and  participation  in  Department  of Education  sponsored workshops providing guidance into the development of the system.

On September 16, 2011, the School Board approved to adopt a three-year collective bargaining agreement between The School Board of Broward County, Florida and the Broward Teachers Union effective August 16, 2001-August 15, 2014.  The agreement includes a Memorandum of Understanding (Attachment F) between the parties which solidifies the commitment to negotiate and make recommendations no later than December 15, 2011 on the components of Race to the Top and the Student Success Act.   Joint labor-management committees have been established and have begun to develop and implement various components of the evaluation plan. 

A joint labor-management evaluation committee including appropriate stakeholders has been established to continue to negotiate aspects of the implementation of the new evaluation observation and evaluation systems.  The committee will regularly monitor the operations of the teacher evaluation systems and make recommendations for changes as necessary.
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PHILOSOPHY, ASSUMPTIONS, AND GUIDING PRINCIPLES

The School Board of Broward County and the Broward Teachers Union (BTU) believe that to provide the best education possible to students, competent, capable and caring instructional personnel must shape the educational environment in which its students participate.  The primary purpose of teacher evaluation is the improvement of individual and collective teaching performance resulting in optimal student learning. The parties also recognize the statutory requirements in Florida Statute linking student performance with the evaluation process.

The School Board and BTU acknowledge that the evaluation process should recognize the professional nature of teaching and supervision.  Educational research has not identified a single uni-dimensional construct called “effective teaching.”  Teachers must pursue a variety of models of effective teaching.  It is recognized, moreover, that the educational environment is complex and variable and great weight should be placed on teacher judgment as well as meaningful educational research and best practices to guide the activities of student learning.

The system must delineate responsibilities to assist employees in overcoming identified deficiencies, and contributing to professional growth and development along with improving student performance.  The system must also ensure prompt and regular exchange of employee and student performance data between teacher and administrator.  The result is an effective evaluation system that provides the basis for a collective school climate focused on student learning.
	.
The Instructional Personnel Evaluation System was founded on assumptions which relate to the design of an assessment system, teachers as individuals, the assessor, procedures, and instruments.

Assumptions

The major goal of an evaluation system is continuous instructional improvement.
A sound evaluation system focuses on teacher performance.
The evaluation system links programs to professional development activities.
The evaluation system recognizes outstanding teaching performance. 
The result of a sound and progressive evaluation system is a climate in which administrators and 	teachers work to take collective responsibility for student progress.
A comprehensive orientation program helps teachers to understand the system; prepare for the 	assessment; and respond to the results of the assessment. 
The teacher wants to be a competent professional.
Instruction is the primary element in the overall role of the teacher. It is possible to evaluate differences 	in teacher performance. The evaluator has a commitment to instructional improvement. 
The process encourages diversity in teaching behavior.
The effectiveness of teaching behavior is best assessed in light of learner, school and/or school system 	characteristics, needs, organizational structure, and student performance outcomes within the teacher’s 	control.
The process focuses on patterns of teaching behavior that contribute to effective student learning.
Multiple sources of data are used to in the development of a complete picture of teacher performance.
All teaching can improve with additional systemic support or assistance.
The evaluation process should impact significantly on personnel decisions.
The instrument(s) are understood by all teachers and administrators.
The instrument(s) reflect the performance of competencies/ skills considered important to effective 	teaching.

Guiding Principles

The following principles guide the initial implementation and ongoing operation of the IPES.
Evaluators and teachers should be familiar with specific models of effective instructional strategies.
Administrators with evaluative responsibilities using this system must be extensively trained.
The system should promote professional and organizational growth.
The process should be appropriate for all specialties and assignments.
The system should be reasonably easy to administer.
The evaluative process must meet legal requirements.
The system should be based on the principle that performance of employees at varying levels of ability can improve to higher levels of competency over time if given appropriate assistance, training, and/or opportunity.
A multi-dimensional approach will be taken for evaluation i.e., not every teacher is evaluated in the same manner annually.
Administrators, peers, curriculum specialists, grade chairpersons, department chairpersons, instructional coaches and others should be trained and included as a regular integrated part of the observation and feedback process.
The process should take a supportive, positive approach toward improving performance which acknowledges competence and accomplishment.
The district and the state must make a financial commitment to make the evaluation system work as intended. 
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The following persons, groups, departments, and offices are responsible for implementing components of the IPES:

Principals/Assistant Principals - The principal/assistant principal implements IPES activities at the 	school level. He or she is responsible for evaluating all Instructional Personnel and ensuring that each 	instructional employee is oriented. He or she may delegate some data collection activities to other 	trained observers in the school. 
Classroom Teachers and Instructional Personnel - Teachers and instructional personnel participate in 	the orientation program, review procedures, review criteria, and request assistance related to their 	performance, as needed.  In addition, they may participate in professional educator development 	activities organized for the IPES.
Division of Human Resources - The Division of Human Resources develops and distributes an annual 	schedule of evaluation activities.  In addition, it receives completed forms, ensures the implementation 	of the system, and maintains evaluation records in personnel files. The Division of Human Resources 	coordinates its activities as they apply to the IPES with the Instructional Personnel Evaluation 	Committee and with the Broward Teachers Union. All data requested by the Instructional Personnel 	Evaluation Committee and/or the Broward Teachers Union will be provided in order to evaluate the 	IPES, determine statutory compliance and make needed and/or desired modifications.
Evaluation Coordination Team - This office makes direct interventions with school administrators and 	teachers when employee performance is determined to be less than “effective”.  It coordinates and 	supervises the activities and responsibilities related to the provision of assistance for such employees.  	This team monitors activities at the school and ensures that training and other programs outside of the 	school are integrated effectively into the assistance process. 
Human Resource Development- This division coordinates and delivers training programs for evaluators and teachers.
Broward Teachers Union - The Union supports the implementation of the IPES and its modifications 	through representation on the Evaluation Committee.
Evaluation Committee - This labor-management committee is responsible for monitoring and 	modifying the IPES as needed.  Membership on the committee will include an equal number of 		appointees made by the Superintendent and the BTU President.  Through this committee the parties 	agree to develop necessary procedures to bring the IPES into compliance with Florida Statutes. 	Commencing with the 2011-2012 school year, the parties will begin to phase in development and 	implementation of this system.  The system will be fully operational by July 1, 2014 and provide 	assistance and input for employees at all levels of competence.  The system will operate at both the 	school and district levels providing access for employees at all skill levels.
Superintendent - The Superintendent will notify the Department of Education of any instructional 	personnel who receive two (2) unsatisfactory annual evaluations within any three year period or three 	[3] annual evaluations rated as “needs improvement” or lower within a four year period and who have 	been given written notice by the District that their employment is being terminated or is not being 	renewed or that the School Board intends to terminate, or not renew, their employment.
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IPES recognizes performance through a variety of means such as observations, student growth data, and artifacts. Performance criteria provides for parent input as required in the Collective Bargaining Agreement (Within thirty (30) days after the start of each school year, parents will be notified in writing by each school administration of their right to provide input into employee performance assessments when appropriate in accordance with F.S. 1012.34.). The IPES is based on the Florida Educator Accomplished Practices:

 6A-5.065 The Educator Accomplished Practices. 
(1) Purpose and Foundational Principles. 
(a) Purpose. The Educator Accomplished Practices are set forth in rule as Florida’s core standards for effective educators. The Accomplished Practices form the foundation for the state’s teacher preparation programs, educator certification requirements and school district instructional personnel appraisal systems. 
(b) Foundational Principles. The Accomplished Practices are based upon and further describe three essential    principles: 
1.The effective educator creates a culture of high expectations for all students by promoting the importance of education and each student’s capacity for academic achievement. 
2.The effective educator demonstrates deep and comprehensive knowledge of the subject taught. 
3.The effective educator exemplifies the standards of the profession. 
(2) The Educator Accomplished Practices. Each effective educator applies the foundational principles through six (6) Educator Accomplished Practices. Each of the practices is clearly defined to promote a common language and statewide understanding of the expectations for the quality of instruction and professional responsibility. 


(a) Quality of Instruction. 
1. Instructional Design and Lesson Planning. Applying concepts from human development and learning theories, the effective educator consistently: 
a. Aligns instruction with state-adopted standards at the appropriate level of rigor; 
b. Sequences lessons and concepts to ensure coherence and required prior knowledge. 
c. Designs instruction for students to achieve mastery; 
d. Selects appropriate formative assessments to monitor learning; 
e. Uses a variety of data, independently, and in collaboration with colleagues, to evaluate learning outcomes, adjust planning and continuously improve the effectiveness of the lessons; and 
f. Develops learning experiences that require students to demonstrate a variety of applicable skills and competencies. 
2. The Learning Environment. To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative, the effective educator consistently: 
a. Organizes, allocates, and manages the resources of time, space, and attention; 
b. Manages individual and class behaviors through a well-planned management system; 
c. Conveys high expectations to all students; 
d. Respects students’ cultural, linguistic and family background; 
e. Models clear, acceptable oral and written communication skills; 
f. Maintains a climate of openness, inquiry, fairness and support; 
g. Integrates current information and communication technologies; 
h. Adapts the learning environment to accommodate the differing needs and diversity of students; and 
i. Utilizes current and emerging assistive technologies that enable students to participate in high-quality communication interactions and achieve their educational goals. 
3. Instructional Delivery and Facilitation. The effective educator consistently utilizes a deep and comprehensive knowledge of the subject taught to: 
a. Deliver engaging and challenging lessons; 
b. Deepen and enrich students’ understanding through content area literacy strategies, verbalization of thought, and application of the subject matter; 
c. Identify gaps in students’ subject matter knowledge; 
d. Modify instruction to respond to preconceptions or misconceptions; 
e. Relate and integrate the subject matter with other disciplines and life experiences; 
f. Employ higher-order questioning techniques; 
g. Apply varied instructional strategies and resources, including appropriate technology, to provide comprehensible instruction, and to teach for student understanding; 
h. Differentiate instruction based on an assessment of student learning needs and recognition of individual differences in students; 
i. Support, encourage, and provide immediate and specific feedback to students to promote student achievement; and 
j. Utilize student feedback to monitor instructional needs and to adjust instruction. 
4. Assessment. The effective educator consistently: 
a. Analyzes and applies data from multiple assessments and measures to diagnose students’ learning needs, informs instruction based on those needs, and drives the learning process; 
b. Designs and aligns formative and summative assessments that match learning objectives and lead to mastery; 
c. Uses a variety of assessment tools to monitor student progress, achievement and learning gains; 
d. Modifies assessments and testing conditions to accommodate learning styles and varying levels of knowledge; 
e. Shares the importance and outcomes of student assessment data with the student and the student’s parent/caregiver(s); and 
f. Applies technology to organize and integrate assessment information. 
(b) Continuous Improvement, Responsibility and Ethics. 
1. Continuous Professional Improvement. The effective educator consistently: 
a. Designs purposeful professional goals to strengthen the effectiveness of instruction based on students’ needs; 
b. Examines and uses data-informed research to improve instruction and student achievement; 
c. Collaborates with the home, school and larger communities to foster communication and to support student learning and continuous improvement; 
d. Engages in targeted professional growth opportunities and reflective practices, both independently and in collaboration with colleagues; and 
e. Implements knowledge and skills learned in professional development in the teaching and learning process. 
2. Professional Responsibility and Ethical Conduct. Understanding that educators are held to a high moral standard in a community, the effective educator adheres to the Code of Ethics and the Principles of Professional Conduct of the Education Profession of Florida, pursuant to State Board of Education Rules 6B-1.001 and 6B1.006, F.A.C, and fulfills the expected obligations to students, the public and the education profession. 
Rulemaking Authority 1004.04, 1004.85, 1012.225, 1012.34, 1012.56 FS. Law Implemented 1004.04, 1004.85, 1012.225, 1012.34, 1012.56 FS. History–New 7-2-98; Amended 12-17-10. 
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Training is required for school-based administrators and teachers to ensure the IPES is implemented on a uniform basis across the District.   Four (4) training programs support the IPES and the Marzano Observation system.  The following table provides the name of each program and participation requirements:


TRAINING PROGRAM

Teacher Observation and Feedback and Instructional Personnel Evaluation System

	
	SBBC and Charter School Principals

	SBBC and Charter Assistant
Principals/
Intern
Principals
	Consulting
Teachers (Peer Assistance)
	Teacher
Leaders (Dept./Grade Chairs/Coaches)
	Union Representatives and Stewards

	Marzano Observation System- Domain One, Part I
(Aug-Oct, 2011)
	R
	R
	R
	S
	N/A

	Supervision Day
System, Part II (Domains 1-4)
)
	R
	R
	R
	S
	R

	iObservation-
Part I
(Sept-Nov, 2011)
	R
	R
	R
	S
	S

	iObservation-Part II
(Jan-March 2012)
	R
	R
	R
	S
	S



R - Required Training     
S - Suggested Training

Components of the training entitled Instructional Personnel Evaluation System are listed below:
a.	The District’s philosophy and guiding principles regarding the evaluation of instructional personnel.
b.	The components of the IPES.
c.	Understanding and interpreting assessment criteria
d.	Completing IPES forms.
e.	Using rating scales.
f.	Preparing written documentation
g.	Orientation requirements and methods
h.	Continuous improvement for effective educators
i.	Performance development plans and interventions
j.	Collecting performance data through observations
k.	Collecting performance data through other means
l.	Current contract provisions and contract administration requirements
m.	Due process and legal considerations
n.	Conferencing skills
o.	Remediation interventions
p.	Implementation of the IPES with employees assigned to different types of contracts including probationary contracts, annual contracts, professional service contracts, and continuing contracts
 q.	Peer Assistance and Review and its role in the IPES

To introduce the changes instituted by the Student Success Act and Race to the Top, a video was produced and shared with all teachers that provided an overview of the changes in legislation and the new evaluation system.  A three-day training was conducted for all school based administrators on the new observation system and Domain One of Marzano’s model.  In addition, a one-day overview training on the Marzano model will be conducted for a union steward and principal from every school prior to November 1, 2011.  At this workshop all aspects of the new evaluation system and observation system will be explained and material associated with the program will be provided.  One teacher leader/coach from each school will also receive a three-day training on the model and receive training materials to be able to return to their schools and deliver a training session the October 28, 2011 planning day.  The training will continue into the school year 2011-2012.   

The October 28th training will be a kick-off and continues with a two-day training available to all teachers through an online course developed by Dr. Marzano and ASCD.  The course provides thorough instruction on Dr. Marzano’s, The Art and Science of Teaching:  A Comprehensive Framework for Effective Instruction.  Additionally, professional development and growth opportunities will be available in a self-guided or group study course that will be offered beginning December 1, 2011.

The evaluation of instructional personnel will be part of the site-based administrator’s evaluation.  It will be the responsibility of the supervising Area Director to ensure that evaluations of instructional personnel are aligned with the requirements of the evaluation system. Additionally, during the first year of implementation, the Evaluation  Committee will meet bi-weekly and phase into meeting monthly to discuss the progress of the implementation, and student growth measures and review site-wide results for inter-rater reliability and make corrections/additions to the system as needed.
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[bookmark: _Toc304901279]Required Evaluations
Evaluations will be conducted by the principal, director, his/her designee, and/or another evaluator and is to be
used with all members of the instructional bargaining unit. All employees must be oriented to the IPES System
each year. Newly hired personnel must be oriented within four (4) weeks of hire date.
 	

Evaluation of Probationary (First Year) Teachers
Evaluation of a probationary employee will be conducted twice in his/her first year of employment in the District. An employee hired on or before November 15th will receive the first evaluation before the end of the first semester.  The second evaluation will be completed prior to the final week of the employee’s assigned calendar. Any employee who is hired after November 15th will receive the first evaluation at the end of the school year and the second evaluation by November 15th of the following school year. Observations, documentation, and conferences completed for these employees supports the completion of the evaluation form required for the IPES.

Evaluation of Annual, Continuing, and Professional Services Contract Teachers
Employees on an Annual, Continuing, or Professional Service Contract will be evaluated once annually prior to the last week of the school year. The evaluation conference will be conducted by the principal and/or his/her designee. The conference may include a discussion of all ratings on the evaluation form, observations, a review of student data, and any other evidence included in the process.

Evaluation of Non-classroom Teachers:
All teachers who do not have direct supervision of students or who are not defined as ‘classroom’ teachers will use an evaluation instrument designed for their particular needs. This will include, but is not limited to, instructional coaches, psychologists, social workers, and media specialists. 

[bookmark: _Toc304901280]Data Collection
The following techniques are used to gather data on employee performance.  Evaluators use multiple techniques to understand actual performance and develop performance ratings.

[bookmark: _Toc304886946][bookmark: _Toc304887027][bookmark: _Toc304887094]	Observations: A variety of classroom observation techniques based on Dr. Robert Marzano’s 	system are incorporated into the system.  Although observations are typically initiated by the 	principal, designee, or other trained evaluator, the employee may request additional observations.   

Informal classroom observations:  Informal observations are made periodically by the principal, designee, or other trained evaluator. Such observations may be announced or unannounced.  

Formal classroom observations:  Formal observations are primarily initiated by the principal, designee, or other trained evaluator.  Employees may, however, request a formal observation and all such requests will be honored.  These are not less than 30 minutes in duration. Formal observations may be announced or unannounced.

Targeted Observations: Targeted observations may be announced or unannounced.  Such observations may occur inside or outside the classroom for three (3) to ten (10) minutes.  The purpose of such observations is to allow trained evaluators to gather information regarding instructional practices and behaviors on a regular basis.  

[bookmark: _Toc304901281]Observations of Probationary (First Year) Teachers:
Probationary teachers will receive a minimum of two formal observations. Student performance data will be discussed/shared as a regular part of the observation process. Types of student performance data that may be included in the data discussions are Benchmark Assessment Tests (BAT), mini-BATs, DAR, STAR, Accelerated Reader, previous FCAT data, FAIR, as well as other appropriate assessments of student performance as they are developed and implemented. Data chats will be conducted by either a site-based administrator or designee.  First year teachers will receive feedback on their performance after each formal observation and after any informal observation in which concerns 	are noted. No modified observation instrument will be used for first year teachers.
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As required by state statute, teacher and administrator evaluations are based primarily upon student achievement scores which align with school and District improvement plans. School and District improvement plans are based primarily on student achievement. Instructional practice results will also be used to guide the development of teacher professional development plans, and school and district improvement plans. Evaluation results will be used to decide how personnel are assigned/deployed in the school/district setting to maximize student achievement growth and aligned to the improvement plans.
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As indicated in the first IPES Assumption, continuous instructional improvement is an integral piece of the evaluation system. Feedback will be provided to teachers in a variety of ways through observation conferences, during the final evaluation conference, during data reviews, on all observation forms, and on the final evaluation form.

By 2013, a comprehensive plan will be developed and implemented to inform individual professional development by reviewing district-wide evaluation results and identifying areas therein for which there is the greatest need. Through the inter-rater reliability process, we will review the ratings and each domain of the evaluation and use the data to identify weaknesses.  The Human Resource Development Division and the Curriculum Division will use the data to assist in the development of professional learning experiences to target the areas of weakness.   This process will begin in 2012-13 after the first evaluation cycle is completed and will continue thereafter.  The Evaluation Committee will be used to facilitate this process.  
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For school year 2011-2012, the student assessments listed in the chart below will be used as the student data portion of identified teacher evaluations.  Thereafter, end of course and other assessments will be developed for non-FCAT classroom teachers.

	FCAT Reading and Mathematics Classroom Teachers
Fourth, Fifth, Sixth, Seventh,
Eighth, Ninth, Tenth

	FCAT Reading and/or Mathematics Scores
(State Value-Added Model)

	Indirect FCAT Teachers
(Teachers who teach and/or work with
students who take FCAT courses from a
different teacher, such as Guidance, Media,
Art, PE, Music, Elective Courses, Foreign
Languages, Science, Language Arts, etc.)
	Student Growth for FCAT Reading and Mathematics Scores of their assigned students in their school

	Non-FCAT Teachers
(Teachers who do not teach any student
who takes an FCAT course such as Pre-
Kdg., Kdg., First, Second, Third, Eleventh,
Twelfth, Coaches, Social Workers,
Occupational and Physical Therapists,
Itinerant Teachers, Psychologists, Teachers
on Special Assignment, etc.)
	Student Growth for FCAT Reading and
Mathematics Scores of the students in their
school
or
Student Growth for FCAT Reading and
Mathematics Scores of the students in the
district




End of Course assessments for all non-FCAT subjects and grade levels will be developed during the 2011-12 and 2012-13 school years; the assessments will be tested for validity and reliability, and implemented in 2013-14, and ultimately implemented in 2014-2015. The state-adopted student growth measure for courses associated with FCAT will be used to figure the rating for the student growth portion of the teacher evaluation. Growth measures for additional grades and subjects not measured by FCAT will be developed in years 2011-2014 for implementation in 2014-15. For FCAT elementary and indirect FCAT teachers, Reading and Math FCAT scores will be averaged together for one score. The student growth and Professional Practice scores will each be worth 50% of the evaluation, and will then be combined to form the total evaluation score. For Non-FCAT teachers, the same process will take place using different percentages as the table below indicates.
 
	
	2011-12
	2012-13
	2013-14
	2014-15

	FCAT
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
	50% Pro. Practice
50% Stu. Growth
	50% Pro. Practice
50% Stu. Growth

	Indirect-FCAT
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
	50% Pro. Practice, Classroom
50% Stu. Growth, Classroom

	
	
	
	
	60% Pro. Practice, non-classroom
40% Stu. Growth, non-classroom

	Non-FCAT
(District Averages)
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
	60% Pro. Practice
40% Stu. Growth
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In addition to administrative observations and student performance data, Marzano’s Deliberate Practice score will be used as an additional metric. The additional metric will be used for all instructional personnel. The additional metric will be developed during the 2011-12 school year and implemented in the 2012-13 school year. 
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Classroom teachers and other instructional personnel evaluation ratings are based upon the following: 

1. Three (3) years of student learning growth data, if available, for students assigned to employee classrooms, specific schools, or district-wide. Or, learning growth may be based on a combination of student learning growth data and other measureable student outcomes that are specific to assigned instructional positions and meet the statutory requirements.  The district complies with guidelines as provided by the Florida Department of Education and factors in student learning performance as required and shown below.

2. Employee instructional practices as observed and evaluated in the assigned work environment and based on the Florida Educator Accomplished Practices.  These include evaluation criteria included on IPES conference, observation and summative evaluation instruments. The final Instructional Practice Rating is determined in the manner described below in compliance with Florida Statutes.  Observed instructional practices are based on the Robert Marzano model and are divided into four domains.  Each domain is further divided into key strategies on the summative evaluation form.  Below are the domains with the number of key strategies in parentheses:
 
1. Classroom Strategies and Behaviors (41)
2. Planning and Preparation (8)
3. Reflecting on Teaching (5)
4. Collegiality and Professionalism (6)

Domains will be incorporated into the IPES in stages.  Domain 1 will be incorporated into the IPES at the start of the 2011-2012 school year.  The remaining domains will be fully incorporated into the IPES no later than the 2014-2015 school year.  

[bookmark: _Toc304901287]Determining Employee IPES Ratings
Employee ratings are determined by a multiple step process in the specific order listed below.  The Instructional Practice Rating is comprised of the status score and the Deliberate Practice Score.

The Status Score addresses overall proficiency as it relates the IPES overall.  It reflects the continued use of key strategies already mastered by the employee.  The Status Score accounts for 60 percent of the Instructional Practice Rating. (100 percent in 2011-2012)

The Deliberate Practice Score brings focus to the improvement of specific professional skills and practices. During the course of an evaluation period, evaluators agree to assist employees improve targeted professional practices through regular feedback, observation, professional development and other formal and informal assistance.  

The weighted combination of the Status Score and the Deliberate Practice Scores provides the Instructional Practice Score which accounts for 50% of the overall evaluation.  This computation determines the employee’s Final Proficiency Level, which combines with the appropriately measured and weighted student learning growth (also worth 50% of the overall evaluation) and produces the Final IPES Rating for the evaluation period.
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Each observed key strategy is individually rated as a part of the conference/observation/summative evaluation process.  Key strategies not observed during this process are not rated individually nor do they impact the summative evaluation rating.  The rating for each key strategy is determined by the evidence collected by the evaluator from all available and appropriate sources as defined on long form observations, in IPES evaluation guides, and otherwise provided for in this agreement.

In accordance with the Student Success Act, the key strategies are rated as:
Highly Effective - Collected evidence supports this rating when the employee exceeds the standard (as defined on the Domain Long Form) for effective professional practice in the observed area.  This rating is valued at four (4) points.
Effective – Collected evidence supports this rating when the employee meets the standard (as defined on the Domain Long Form) for effective professional practice in the observed area.  This rating is valued at three (3) points.
Needs Improvement – Collected evidence supports this rating when the employee meets the standard (as defined on the Domain Long Form) for effective professional practice in the observed area on an inconsistent basis (less than 60 percent of the time).  This rating is valued at two (2) points.
Unsatisfactory – Collected evidence supports this rating when the employee regularly fails to implement the professional practice or regularly uses it incorrectly in the observed area.  This rating is valued at one (1) point.

[bookmark: _Toc304901289]Determining Status Scores, Deliberate Practice Scores, Final Proficiency Rating, and Final IPES Rating
The following five step process is used to determine an employee rating for the summative evaluation process.

Step 1:  The evaluator rates each of the observed key strategies in each domain. There are four domains and a total of sixty elements.  In year one, Domain 1:  Classroom Strategies and Behaviors, will be implemented.  Domains 2, 3, and 4 would be implemented in the second through fourth year of the IPES. The ratings for each element are valued as follows:  Highly Effective – 4, Effective – 3, Needs Improvement – 2, and Unsatisfactory – 1 as defined above.

Step 2:  The applicable evidence is compiled for each observed key strategy at each level (Highly Effective, Effective, etc.) for each of the four domains.  The results for each domain rated are matched to the appropriate rating on the proficiency scale below.  In year one, only observed strategies in Domain 1 are used.

Step 3:  For each domain, determine the percentage of the total each level represents.  In year one, Domain 1 would account for 100%.  Upon full implementation, the Domains will be weighted as follows (rounded to nearest whole percents):

Domain 1:	68 percent
Domain 2:	14 percent
Domain 3:	  8 percent
Domain 4:	10 percent

Step 4:  For each domain, the results for Step 3 are applied to the description for each level on the Proficiency Scale.  This reflects a domain proficiency and will be a number between 1 and 4.


Proficiency Scale:
To determine one of the four ratings, at least 65% of a teacher’s tallies from informal and formal observations must fall into one of the four ratings based on the Marzano design.  If at least 65% of a teacher’s tallies fall into the rating of Highly Effective, then the overall Instructional Practice rating will be Highly Effective. If at least 65% of a teacher’s tallies fall into the rating of Effective, then the overall Instructional Practice rating will be Effective. If at least 65% of a teacher’s tallies fall into the rating of Needs Improvement, then the overall Instructional Practice rating will be Needs Improvement. If at least 65% of a teacher’s tallies fall into the rating of Unsatisfactory, then the overall Instructional Practice rating will be Unsatisfactory. 

Step 5:  The weighted average of the 4 domain proficiency scores are computed and a status score from 1 to 4 determines the Status Score Rating as shown below.

Status Score 			Rating Scale:
Highly Effective		3.5 – 4.0
Effective			2.5 – 3.4
Needs Improvement		1.5 – 2.4
Unsatisfactory		1.0 – 1.4

The Status Score accounts for 60 percent of the Instructional Practice Rating. (100 percent in 2011-2012).

Step 6:  In Deliberate Practice, employees target specific key elements on which they will focus during the course of the evaluation period for the purpose of improving professional practices. Evaluators compile evidence on each targeted Key Strategy and ratings are determined for each using the Key Strategy Rating Scale above.   The Deliberate Practice Score accounts for 40 percent of the Instructional Practice Rating beginning in the 2012-2113 school year.

Deliberate Practice Score 	Rating Scale
Highly Effective		3.5 – 4.0
Effective			2.5 – 3.4
Needs Improvement		1.5 – 2.4
Unsatisfactory		1.0 – 1.4

Step 7:  After the Status Score and the Deliberate Practice Score Ratings are weighted at 60 and 40 percent respectively, they are combined to determine the employee’s Instructional Practice Score (from 1.0 to 4.0). and converted to the Final Proficiency Rating.

Final Proficiency 		Rating Scale
Highly Effective		3.5 – 4.0
Effective 			2.5 – 3.4
Needs Improvement		1.5 – 2.4
Unsatisfactory              	1.0 – 1.4

Step 8:  The Final Proficiency Rating combines with the appropriately identified, measured, and weighted student learning growth.   For the 2011-2012 school year, the student growth rating will be determined by using the Value-Added Model data provided by the State.  The points (score) will be determined based on how many students met or exceeded their expected score. The percentage of students meeting or exceeding the expected score will be converted to a percentile rank as follows:

Unsatisfactory: 1st-3rd Percentile
Needs Improvement: 4th-5th Percentile
Effective: 6th-89th Percentile
Highly Effective: 90th-99th Percentile

In 2011-2012, the student growth rating will account for 40% of the evaluation and will be combined with the instructional practice portion (60%) to determine a final rating. 

	Proposed Final IPES Rating Scale for the 2011-12 School Year (Final Ratings must still be 	negotiated with the Broward Teachers Union):

	Instructional Practice + Student Learning =    Final IPES 
	Rating (60%)			Gains (40%)		Rating
	HE 				HE 			HE
	HE 				E 			HE 
	HE				NI 			E
	HE 				U 			E 
 
	E 				HE 			HE
	E 				E 			E
	E 				NI 			E
	E 				U 			NI 

	NI 				HE 			E
	NI 				E 			E 
	NI 				NI 			NI
	NI 				U 			NI 

	U 				HE			NI 
	U 				E 			U 
	U				NI 			U
	U				U 			U

	Highly Effective – HE 	Effective – E
	Needs Improvement – NI 	Unsatisfactory - U


All classroom observations and data discussions must be conducted at the end of the evaluation period for all teachers. All evaluations will be completed prior to the last week of school.  In a final, end of year evaluation conference, the Principal/Designee will meet with each teacher to discuss areas of professional practice for growth and areas to maintain effectiveness. The Status Score sheet is discussed in detail with a full explanation of the final rating. The final rating will be tentative if student data results are not available by the end of the school year.   Should the student data results become available within 90 days of the last day of school, the final evaluation may be amended if student data scores indicate the need for a change. To amend the evaluation, a conference must take place between the teacher and the Principal with a detailed discussion as to the reasons for the amendment. 


[bookmark: _Toc304901290]Peer Assistance and Review (PAR)

The School District and the Broward Teachers Union believe that peer assistance is vital to the growth and development of our teachers.  As part of the collaboration on the evaluation system, the concept of a peer assistance and review team will be negotiated between the parties.  The purpose of the Peer Assistance and Review program (“PAR”) is to improve teaching performance in an environment of collaboration and trust.  The Consulting Teachers (CT) are highly-trained and accomplished teachers charged with providing support and guidance for struggling teachers and teachers on a Professional Development Plan (PDP).  

The proposal for the PAR team will include defined roles and responsibilities of the team.  

Members of the PAR Team may include: 

Consulting Teacher (CT)  
A Consulting Teacher is a veteran teacher with a minimum of five (5) years of experience, documented successes including student achievement. Beginning in 2014-15, the Consulting Teacher must have at least one Highly Effective evaluation in the preceding three (3) years. The CT will be a District level position, under the Division of Human Resources and will serve for three (3) years.  Duties will include coaching, modeling, observing, and conferencing with struggling teachers, as well as making recommendations to the Principal at the termination of a Performance Development Plan (PDP).

Participating Teachers
A Participating Teacher is a teacher who receives assistance through the PAR in an effort to improve his or her instructional skills, classroom management, knowledge of subject, and related aspects of his or her teaching performance.  There are three (3) categories of Participating Teachers as follows:

Probationary Teacher (PT)  
		Probationary Teachers (teachers in their first year of teaching in the School District) will 				participate in the New Educator Support System (NESS) as appropriate. New Educators may 			request additional assistance from a Consulting Teacher (CT).

Annual Contract (AC)
		Teachers who receive state certification after July 1, 2011 and are not Probationary Teachers 			who are not performing at an Effective level may participate in the PAR program.

d.  Professional Service Contract/Continuing Contract (PSC/CC)
		Teachers who received state certification before July 1, 2011 and are not Probationary Teachers 			who are not performing at an Effective level may participate in the PAR program. 
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ATTACHMENT A: MARZANO’S OBSERVATION FORMS
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Marzano Protocol:  Lesson Segments Addressing Content


Design Question #2: What will I do to help students effectively interact with new knowledge?

	Identifying Critical Information

	[bookmark: Text5]
The teacher identifies a lesson or part of a lesson as involving important information to which students should pay particular attention.


	
Teacher Evidence
  Teacher begins the lesson by explaining why upcoming content is important
  Teacher tells students to get ready for some important information
  Teacher cues the importance of upcoming information in some indirect fashion
Tone of voice
Body position
Level of excitement


	
Student Evidence
  When asked, students can describe the level of importance of the information addressed in class
  When asked, students can explain why the content is important to pay attention to
  Students visibly adjust their level of engagement


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Identifying critical information
	Adapts and creates new strategies for unique student needs and situations. 
	Signals to students which content is critical versus non-critical and monitors the extent to which students are attending to critical information. 
	Signals to students which content is critical versus non-critical.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Identifying critical information
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for identifying critical information that address unique student needs and situations?
	In addition to signaling to students which content is critical versus non-critical, how might you monitor the extent to which students attend to critical information?
	How can you signal to students which content is critical versus non-critical? 
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Organizing Students to Interact with New Knowledge 

	
The teacher organizes students into small groups to facilitate the processing of new information.


	
Teacher Evidence
  Teacher has established routines for student grouping and student interaction in groups
  Teacher organizes students into ad hoc groups for the lesson 
Diads
Triads
Small groups up to about 5


	
Student Evidence
  Students move to groups in an orderly fashion
  Students appear to understand expectations about appropriate behavior in groups
Respect opinions of others
Add their perspective to discussions
Ask and answer questions


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable



Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students to interact with new knowledge
	Adapts and creates new strategies for unique student needs and situations.
	Organizes students into small groups to facilitate the processing of new knowledge and monitors group processing.
	Organizes students into small groups to facilitate the processing of new knowledge.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students to interact with new knowledge
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for organizing students to interact with new knowledge that address unique student needs and situations?
	In addition to organizing students into small groups to facilitate the processing of new knowledge, how can you monitor group processes?
	How can you organize students into small groups to facilitate the processing of new knowledge? 
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Previewing New Content

	
The teacher engages students in activities that help them link what they already know to the new content about to be addressed and facilitates these linkages.


	
Teacher Evidence
  Teacher uses preview question before reading
  Teacher uses K-W-L strategy or variation of it
  Teacher asks or reminds students what they already know about the topic 
  Teacher provides an advanced organizer 
Outline
Graphic organizer
  Teacher has students brainstorm
  Teacher uses anticipation guide
  Teacher uses motivational hook/launching activity 
Anecdotes
Short selection from video
  Teacher uses word splash activity to connect vocabulary to upcoming content


	
Student Evidence
  When asked, students can explain linkages with prior knowledge
  When asked, students make predictions about upcoming content
  When asked, students can provide a purpose for what they are about to learn
  Students actively engage in previewing activities


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Previewing new content
	Adapts and creates new strategies for unique student needs and situations.

	Engages students in learning activities that require them to preview and link new knowledge to what has been addressed and monitors the extent to which students are making linkages.
	Engages students in learning activities that require them to preview and link new knowledge to what has been addressed.

	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Previewing new content
	What are you learning about your students as you adapt and create new strategies?

	How might you adapt and create new strategies for previewing new content that address unique student needs and situations?
	In addition to engaging students in learning activities that require them to preview and link new knowledge to what has been addressed, how can you also monitor the extent to which students are making linkages?
	How can you engage students in learning activities that require them to preview and link new knowledge to what has been addressed?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Chunking Content into “Digestible Bites”

	
Based on student needs, the teacher breaks the content into small chunks (i.e. digestible bites) of information that can be easily processed by students.


	
Teacher Evidence
  Teacher stops at strategic points in a verbal presentation
  While playing a video tape, the teacher turns the tape off at key junctures
  While providing a demonstration, the teacher stops at strategic points
  While students are reading information or stories orally as a class, the teacher stops at strategic points


	
Student Evidence
  When asked, students can explain why the teacher is stopping at various points
  Students appear to know what is expected of them when the teacher stops at strategic points


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable



Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Chunking content into digestible bites
	Adapts and creates new strategies for unique student needs and situations.
	Breaks input experiences into small chunks based on student needs and monitors the extent to which chunks are appropriate. 
	Breaks input experiences into small chunks based on student needs.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Chunking content into digestible bites
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for chunking content into digestible bites that address unique student needs and situations?
	In addition to breaking input experiences into small chunks based on student needs, how can you also monitor the extent to which chunks are appropriate?
	How can you break input experiences into small chunks based on student needs?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Processing New Information

	
During breaks in the presentation of content, the teacher engages students in actively processing new information.
 

	
Teacher Evidence
  Teacher has group members summarize new information
  Teacher employs formal group processing strategies 
Jigsaw
Reciprocal Teaching
Concept attainment


	
Student Evidence
  When asked, students can explain what they have just learned
  Students volunteer predictions
  Students voluntarily ask clarification questions
  Groups are actively discussing the content
Group members ask each other and answer questions about the information
Group members make predictions about what they expect next


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Processing new information
	Adapts and creates new strategies for unique student needs and situations.

	Engages students in summarizing, predicting, and questioning activities and monitor the extent to which the activities enhance students’ understanding. 
	Engages students in summarizing, predicting, and questioning activities.

	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Processing new information
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for processing new information that address unique student needs and situations?
	In addition to engaging students in summarizing, predicting, and questioning activities, how can you monitor the extent to which the activities enhance students’ understanding?
	How can you engage students in summarizing, predicting, and questioning activities?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Elaborating on New Information

	
The teacher asks questions or engages students in activities that require elaborative inferences that go beyond what was explicitly taught.



	
Teacher Evidence
  Teacher asks explicit questions that require students to make elaborative inferences about the content 
  Teacher asks students to explain and defend their inferences
  Teacher presents situations or problems that require inferences


	
Student Evidence
  Students volunteer answers to inferential questions
  Students provide explanations and “proofs” for inferences


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable



Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Elaborating on new information
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in answering inferential questions and monitors the extent to which students elaborate on what was explicitly taught.
	Engages students in answering inferential questions.

	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Elaborating on new information
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for elaborating on new information that address unique student needs and situations?
	In addition to engaging students in answering inferential questions, how can you monitor the extent to which students elaborate on what was explicitly taught?
	How can you engage students in answering inferential questions?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Recording and Representing Knowledge

	
The teacher engages students in activities that help them record their understanding of new content in linguistic ways and/or represent the content in nonlinguistic ways.


	
Teacher Evidence
  Teacher asks students to summarize the information they have learned
  Teacher asks students to generate notes that identify critical information in the content
  Teacher asks students to create nonlinguistic representations for new content 
Graphic organizers
Pictures
Pictographs
Flow charts
  Teacher asks students to create mnemonics that organize the content


	
Student Evidence
  Students’ summaries and notes include critical content
  Students’ nonlinguistic representations include critical content
  When asked, students can explain main points of the lesson


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable



Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Recording and representing knowledge
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in activities that help them record their understanding of new content in linguistic ways and/or in nonlinguistic ways and monitors the extent to which this enhances students’ understanding.
	Engages students in activities that help them record their understanding of new content in linguistic ways and/or in nonlinguistic ways.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Recording and representing knowledge
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for recording and representing knowledge that address unique student needs and situations?
	In addition to engaging students in activities that help them record their understanding of new content in linguistic ways and/or in nonlinguistic ways, how can you monitor the extent to which this enhances students’ understanding?
	How can you engage students in activities that help them record their understanding of new content in linguistic ways and/or in nonlinguistic ways?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Reflecting on Learning

	
The teacher engages students in activities that help them reflect on their learning and the learning process.


	
Teacher Evidence
  Teacher asks students to state or record what they are clear about and what they are confused about
  Teacher asks students to state or record how hard they tried
  Teacher asks students to state or record what they might have done to enhance their learning



	
Student Evidence
  When asked, students can explain what they are clear about and what they are confused about
  When asked, students can describe how hard they tried
  When asked, students can explain what they could have done to enhance their learning


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Reflecting on learning
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in reflecting on their own learning and the learning process and monitors the extent to which students self-assess their understanding and effort. 
	Engages students in reflecting on their own learning and the learning process.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Reflecting on learning
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for reflecting on learning that address unique student needs and situations?
	In addition to engaging students in reflecting on their own learning and the learning process, how can you monitor the extent to which students self-assess their understanding and effort?
	How can you engage students in reflecting on their own learning and the learning process?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Student Interviews

	
Student Questions:
Why is the information that you are learning today important?
How do you know what are the most important things to pay attention to? 
What are the main points of this lesson? 




Design Question #3: What will I do to help students practice and deepen their understanding of new knowledge?

	Reviewing Content

	
The teacher engages students in a brief review of content that highlights the critical information.

	
Teacher Evidence
  Teacher begins the lesson with a brief review of content
  Teacher uses specific strategies to review information
Summary
Problem that must be solved using previous information
Questions that require a review of content
Demonstration
Brief practice test or exercise


	
Student Evidence
  When asked, students can describe the previous content on which new lesson is based
  Student responses to class activities indicate that they recall previous content


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable


Scale 
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Reviewing content
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in a brief review of content that highlights the critical information and monitors the extent to which students can recall and describe previous content.
	Engages students in a brief review of content that highlights the critical information.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Reviewing content
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for reviewing content that address unique student needs and situations?
	In addition to, engaging students in a brief review of content, how can you monitor the extent to which students can recall and describe previous content?
	How can you engage students in a brief review of content that highlights the critical information?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Organizing Students to Practice and Deepen Knowledge 

	
The teacher uses grouping in ways that facilitate practicing and deepening knowledge.


	
Teacher Evidence
  Teacher organizes students into groups with the expressed idea of deepening their knowledge of informational content
  Teacher organizes students into groups with the expressed idea of practicing a skill, strategy, or process


	
Student Evidence
  When asked, students explain how the group work supports their learning
  While in groups students interact in explicit ways to deepen their knowledge of informational content or, practice a skill, strategy, or process
Asking each other questions
Obtaining feedback from their peers


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students to practice and deepen knowledge
	Adapts and creates new strategies for unique student needs and situations.
	Organizes students into groups to practice and deepen their knowledge and monitors the extent to which the group work extends their learning. 
	Organizes students into groups to practice and deepen their knowledge.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students to practice and deepen knowledge
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for organizing students to practice and deepen knowledge that address unique student needs and situations?
	In addition to organizing students into groups to practice and deepen their knowledge, how can you also monitor the extent to which the group work extends their learning?
	How can you organize students into groups to practice and deepen their knowledge?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Using Homework

	
When appropriate (as opposed to routinely) the teacher designs homework to deepen students’ knowledge of informational content or, practice a skill, strategy, or process.


	
Teacher Evidence
  Teacher communicates a clear purpose for homework
  Teacher extends an activity that was begun in class to provide students with more time
  Teacher assigns a well crafted homework assignment that allows students to practice and deepen their knowledge independently


	
Student Evidence
  When asked, students can describe how the homework assignment will deepen their understanding of informational content or, help them practice a skill, strategy, or process
  Students ask clarifying questions of the homework that help them understand its purpose


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Using homework
	Adapts and creates new strategies for unique student needs and situations.
	When appropriate (as opposed to routinely) assigns homework that is designed to deepen knowledge of informational content or, practice a skill, strategy, or process and monitors the extent to which students understand the homework. 
	When appropriate (as opposed to routinely) assigns homework that is designed to deepen knowledge of informational content or, practice a skill, strategy, or process.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Using homework
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for assigning homework that address unique student needs and situations?
	In addition to assigning homework that is designed to deepen knowledge of informational content or practice a skill, strategy, or process, how can you also monitor the extent to which the group work extends their learning?
	How can you assign homework that is designed to deepen knowledge of informational content or practice a skill, strategy, or process?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Examining Similarities and Differences

	
When the content is informational, the teacher helps students deepen their knowledge by examining similarities and differences. 


	
Teacher Evidence
  Teacher engages students in activities that require students to examine similarities and differences between content
Comparison activities
Classifying activities
Analogy activities
Metaphor activities
  Teacher facilitates the use of these activities to help students deepen their understanding of content
Ask students to summarize what they have learned from the activity
Ask students to explain how the activity has added to their understanding


	
Student Evidence
  Student artifacts indicate that their knowledge has been extended as a result of the activity
  When asked about the activity, student responses indicate that they have deepened their understanding
  When asked, students can explain similarities and differences
  Student artifacts indicate that they can identify similarities and differences

	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Examining similarities and differences
	Adapts and creates new strategies for unique student needs and situations.

	When content is informational, engages students in activities that require them to examine similarities and differences, and monitors the extent to which the students are deepening their knowledge.
	When content is informational, engages students in activities that require them to examine similarities and differences.

	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Examining similarities and differences
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for examining similarities and differences that address unique student needs and situations?
	In addition to engaging students in examining similarities and differences, how can you monitor the extent to which the students are deepening their knowledge?
	How can you engage students in activities that require them to examine similarities and differences?
	How can you begin to incorporate some aspect of this strategy in your instruction?



[bookmark: _GoBack]
	Examining Errors in Reasoning

	
When content is informational, the teacher helps students deepen their knowledge by examining their own reasoning or the logic of the information as presented to them. 


	
Teacher Evidence
  Teacher asks students to examine information for errors or informal fallacies
Faulty logic
Attacks
Weak reference
Misinformation
  Teacher asks students to examine the strength of support presented for a claim
Statement of a clear claim
Evidence for the claim presented
Qualifiers presented showing exceptions to the claim


	
Student Evidence
  When asked, students can describe errors or informal fallacies in information
  When asked, students can explain the overall structure of an argument presented to support a claim
  Student artifacts indicate that they can identify errors in reasoning. 


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Examining errors in reasoning
	Adapts and creates new strategies for unique student needs and situations.
	When content is informational, engages students in activities that require them to examine their own reasoning or the logic of information as presented to them and monitors the extent to which students are deepening their knowledge.
	When content is informational, engages students in activities that require them to examine their own reasoning or the logic of information as presented to them.

	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Examining errors in reasoning
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for examining their own reasoning or the logic of information that address unique student needs and situations?
	In addition to engaging students in examining their own reasoning or the logic of information as presented to them, how can you monitor the extent to which the students are deepening their knowledge?
	How can you engage students in activities that require them to examine their own reasoning or the logic of information as presented to them?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Practicing Skills, Strategies, and Processes

	
When the content involves a skill, strategy, or process, the teacher engages students in practice activities that help them develop fluency.


	
Teacher Evidence
  Teacher engages students in massed and distributed practice activities that are appropriate to their current ability to execute a skill, strategy, or process
Guided practice if students cannot perform the skill, strategy, or process independently
Independent practice if students can perform the skill, strategy, or process independently


	
Student Evidence
  Students perform the skill, strategy, or process with increased confidence
  Students perform the skill, strategy, or process with increased competence


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable



Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Practicing skills, strategies, and processes
	Adapts and creates new strategies for unique student needs and situations.
	When content involves a skill, strategy, or process, engages students in practice activities and monitors the extent to which the practice is increasing student fluency.
	When content involves a skill, strategy, or process, engages students in practice activities.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Practicing skills, strategies, and processes
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create practice activities that increase fluency and address unique student needs and situations?
	In addition to engaging students in practice activities, how can you monitor the extent to which the practice is increasing student fluency?
	How can you engage students in practice activities when content involves a skill, strategy, or process?

	How can you begin to incorporate some aspect of this strategy in your instruction?



	Revising Knowledge

	
The teacher engages students in revision of previous knowledge about content addressed in previous lessons.


	
Teacher Evidence
  Teacher asks students to examine previous entries in their academic notebooks or notes
  The teacher engages the whole class in an examination of how the current lesson changed perceptions and understandings of previous content
  Teacher has students explain how their understanding has changed


	
Student Evidence
  Students make corrections to information previously recorded about content
  When asked, students can explain previous errors or misconceptions they had about content


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Revising knowledge
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in revision of previous content and monitors the extent to which these revisions deepen students’ understanding. 
	Engages students in revision of previous content.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.


	
Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Revising knowledge
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for revising content that address unique student needs and situations?
	In addition to engaging students in revision of previous content, how can you monitor the extent to which these revisions deepen students’ understanding?
	How can you engage students in the revision of previous content?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Student Interviews

	
Student Questions:
How did this lesson add to your understanding of the content? 
What changes did you make in your understanding of the content as a result of the lesson? 
What do you still need to understand better? 





Design Question #4: What will I do to help students generate and test hypotheses about new knowledge?

	Organizing Students for Cognitively Complex Tasks

	
The teacher organizes the class in such a way as to facilitate students working on complex tasks that require them to generate and test hypotheses.


	
Teacher Evidence
  Teacher establishes the need to generate and test hypotheses
  Teacher organizes students into groups to generate and test hypotheses 


	
Student Evidence
  When asked, students describe the importance of generating and testing hypotheses about content
  When asked, students explain how groups support their learning
  Students use group activities to help them generate and test hypotheses


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students for cognitively complex tasks
	Adapts and creates new strategies for unique student needs and situations.
	Organizes students into groups to facilitate working on cognitively complex tasks and monitors the extent to which group processes facilitate generating and testing hypotheses.
	Organizes students into groups to facilitate working on cognitively complex tasks.
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Organizing students for cognitively complex tasks
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for organizing students to complete cognitively complex tasks?
	In addition to organizing students in groups for cognitively complex tasks, how can you monitor the extent to which group processes facilitate generating and testing hypotheses?
	How can you organize students in groups to facilitate working on cognitively complex tasks?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Engaging Students in Cognitively Complex Tasks Involving Hypothesis Generation and Testing

	
The teacher engages students in complex tasks (e.g. decision making, problem solving, experimental inquiry, investigation) that require them to generate and test hypotheses.


	
Teacher Evidence
  Teacher engages students with an explicit decision making, problem solving, experimental inquiry, or investigation task that requires them to generate and test hypotheses
  Teacher facilitates students generating their own individual or group task that requires them to generate and test hypotheses


	
Student Evidence
  Students are clearly working on tasks that require them to generate and test hypotheses
  When asked, students can explain the hypothesis they are testing
  When asked, students can explain whether their hypothesis was confirmed or disconfirmed
   Student artifacts indicate that they can engage in decision making, problem solving, experimental inquiry, or investigation


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Engaging students in cognitively complex tasks involving hypothesis generation and testing
	Adapts and creates new strategies for unique student needs and situations.
	Engages students in cognitively complex tasks (e.g. decision making, problem solving, experimental inquiry, investigation) and monitors the extent to which students are generating and testing hypotheses.                                                  
	Engages students in cognitively complex tasks (e.g. decision making, problem solving, experimental inquiry, investigation).
	Uses strategy incorrectly or with parts missing.

	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing
	Beginning
	Not Using

	Engaging students in cognitively complex tasks involving hypothesis generation and testing
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for organizing students to complete cognitively complex tasks?
	In addition to engaging students in groups for cognitively complex tasks, involving hypothesis generation and testing, how can you monitor the extent to which students are generating and testing hypotheses?
	How can you engage students in cognitively complex tasks involving hypothesis generation and testing?
	How can you begin to incorporate some aspect of this strategy in your instruction?



	Providing Resources and Guidance

	
The teacher acts as resource provider and guide as students engage in cognitively complex tasks


	
Teacher Evidence
  Teacher makes himself/herself available to students who need guidance or resources
Circulates around the room
Provides easy access to himself/herself
  Teacher interacts with students during the class to determine their needs for hypothesis generation and testing tasks
  Teacher volunteers resources and guidance as needed by the entire class, groups of students, or individual students


	
Student Evidence
  Students seek out the teacher for advice and guidance regarding hypothesis generation and testing tasks
  When asked, students can explain how the teacher provides assistance and guidance in hypothesis generation and testing tasks


	Scale Levels: (choose one)
  Innovating           Applying           Developing           Beginning           Not Using          Not Applicable




Scale
	
	Innovating
	Applying
	Developing 
	Beginning
	Not Using

	Providing resources and guidance 
	Adapts and creates new strategies for unique student needs and situations.
	Acts as a guide and resource provider as students engage in cognitively complex tasks and monitors the extent to which students request and use guidance and resources. 
	Acts as a guide and resource provider as students engage in cognitively complex tasks.
	Uses strategy incorrectly or with parts missing.
	Strategy was called for but not exhibited.



Reflection Questions
	
	Innovating
	Applying
	Developing 
	Beginning
	Not Using

	Providing resources and guidance 
	What are you learning about your students as you adapt and create new strategies?
	How might you adapt and create new strategies for providing resources and guidance?
	In addition to acting as a guide and resource provider, how can you monitor the extent to which students request and use guidance and resources?
	How can you act as a guide and resource provider as students engage in cognitively complex tasks?
	How can you begin to incorporate some aspect of this strategy in your instruction?




	Student Interviews

	
Student Questions: 
How did this lesson help you apply or use what you have learned? 
What change has this lesson made about your understanding of the content? 
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CONTEMPORARY RESEARCH ON THE 
SUPERVISION AND EVALUATION OF TEACHERS

Reference List

Derived from Marzano, R. J., Frontier, T., Livingston, D., (in press). Supervising the Art and Science of Teaching. Alexandria, VA. ASCD.
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Domain 1: Classroom Strategies and Behaviors Summative Observation  Form

	Name of Teacher:
	

	Name of Administrator: 
	
	Name of School:
	

	Personnel Number:
	

	Date and Time of Observation:
	
	Post-Observation Conference Date:
	

	Lesson Taught:
	

	Time In:
	
	Time Out:
	



Instructions:  
If a pre-observation conference is held, the teacher and the administrator discuss the upcoming lesson and identify the focus of the observation by reviewing and discussing Domain 1: Classroom Strategies and Behaviors (using the learning map).  Together, the teacher and the administrator identify the lesson segment(s) and elements that will be of most importance for the observation.  Check the selected elements within the form.
Additionally, both the teacher and the administrator should review the specific descriptors in the long form regarding teacher and student evidence in determining the focus of the observation.  The administrator will seek evidence to assess proficiency on the targeted lesson segments.  The administrator may also observe other issues and address them in the post-observation conference.
During the post-observation conference, the teacher and administrator meet to discuss the lesson. The teacher conducts a self-assessment of the elements that were observed.  The administrator also shares the ratings based on the evidence observed during the observation.  The administrator and teacher share insights into the events occurring during the observation and work toward agreement regarding the teacher’s rating for the elements observed.  The specific sections of the long form could be discussed.
At the conclusion of this process, the administrator makes a rating decision and records the result.

	Routine Segments
	Content Segments
	Enacted on the Spot Segments

	  DQ1: Learning goals, tracking student progress, and celebrating success
	  DQ2: Interacting with new knowledge
	  DQ5: Student engagement

	
	  DQ3: Practicing and deepening knowledge
	  DQ7: Adhering to rules and procedures

	  DQ6: Rules and procedures
	  DQ4: Generating and testing hypotheses
	  DQ8: Teacher/student relationships

	
	
	  DQ9: High expectations



Classroom Strategies and Behaviors Rating Scale
After post-observation conversations between the administrator and teacher, the rating scale described below may be used to determine the appropriate rating for each of the elements observed during the lesson in Domain 1: Classroom Strategies and Behaviors. 

	*Highly Effective (Innovating)
	Effective (Applying & Developing)
	Needs Improvement (Beginning)
	Unsatisfactory (Not Using)

	Engages the students in the strategy using expanded core curriculum, and monitors the extent to which it produces the desired outcomes.
	Engages students in the strategy and monitors the extent to which it produces the desired outcomes.
	Uses strategy incorrectly or with parts missing.
	The strategy was called for but not exhibited.


*For a more specific definition of the four ratings, see the applicable Long Form Rubric.


	
	ROUTINE SEGMENTS
	Scale 
	Comments

	Classroom Strategies and Behaviors
	HE
	E
	NI
	U
	

	DQ1: What did the teacher do to establish and communicate learning goals, track student progress and celebrate success?

	DQ1 
	  Providing Clear Learning Goals and Scales to  
                           Measure those Goals
	
	
	
	
	

	
	  Tracking Student Progress
	
	
	
	
	

	
	  Celebrating Student Success
	
	
	
	
	

	DQ6: What did the teacher do to establish or maintain classroom routines and procedures?

	DQ 6
	  Establishing Classroom Routines
	
	
	
	
	

	
	  Organizing the Physical Layout of the Classroom for   Learning
	
	
	
	
	

	
	CONTENT SEGMENTS
	Scale 
	Comments

	Classroom Strategies and Behaviors
	HE
	E
	NI
	U
	

	DQ2: What did the teacher do to help students effectively interact with new knowledge?

	DQ 2
	  Identifying Critical Information
	
	
	
	
	

	
	  Organizing Students to Interact with New 
            Knowledge
	
	
	
	
	

	
	  Previewing New Content
	
	
	
	
	

	
	  Chunking Content into “Digestible Bites”
	
	
	
	
	

	
	  Processing of New Information
	
	
	
	
	

	
	  Elaborating on New Information
	
	
	
	
	

	
	  Recording and Representing Knowledge
	
	
	
	
	

	
	  Reflecting on Learning
	
	
	
	
	

	DQ3: What did the teacher do to help students deepen and practice their understanding of new knowledge?

	DQ 3
	  Reviewing Content
	
	
	
	
	

	
	  Organizing Students to Practice and Deepen  Knowledge
	
	
	
	
	

	
	  Using Homework
	
	
	
	
	

	
	  Examining Similarities and Differences
	
	
	
	
	

	
	  Examining Errors in Reasoning
	
	
	
	
	

	
	  Practicing Skills, Strategies, and Processes
	
	
	
	
	

	
	  Revising Knowledge
	
	
	
	
	

	
DQ4: What did the teacher do to help students generate and test hypotheses about new knowledge?

	DQ 4
	  Organizing Students for Cognitively Complex Tasks
	
	
	
	
	






	
	  Engaging Students in Cognitively Complex Tasks Involving Hypothesis Generating and Testing
	
	
	
	
	

	
	  Providing Resources and Guidance
	
	
	
	
	

	

	ENACTED ON THE SPOT SEGMENTS
	Scale
	Comments

	Classroom Strategies and Behaviors
	HE
	E
	NI
	U
	

	DQ5: What did the teacher do to engage students?

	DQ 5
	  Noticing when Students are Not Engaged
	
	
	
	
	

	
	  Using Academic Games
	
	
	
	
	

	
	  Managing Response Rates
	
	
	
	
	

	
	  Using Physical Movement
	
	
	
	
	

	
	  Maintaining a Lively Pace
	
	
	
	
	

	
	  Demonstrating Intensity and Enthusiasm
	
	
	
	
	

	
	  Using Friendly Controversy
	
	
	
	
	

	
	  Providing Opportunities for Students to Talk about Themselves
	
	
	
	
	

	
	  Presenting Unusual or Intriguing Information 
	
	
	
	
	

	DQ7: What did the teacher do to recognize and acknowledge adherence and lack of adherence to classroom rules and procedures?

	DQ 7
	  Demonstrating “”Withitness”
	
	
	
	
	

	
	  Applying Consequences for Lack of Adherence to Rules and Procedures
	
	
	
	
	

	
	  Acknowledging Adherence or Rules and Procedures
	
	
	
	
	

	DQ8: What did the teacher do to establish and maintain effective relationships with students?

	DQ 8
	  Understanding Students’ Interests and Backgrounds
	
	
	
	
	

	
	  Using Verbal and Nonverbal Behaviors that Indicate Affection for Students
	
	
	
	
	

	
	  Displaying Objectivity and Control 
	
	
	
	
	

	DQ9: What did the teacher do to communicate high expectations for all students?

	DQ 9
	  Demonstrating Value and Respect for Low Expectancy Students
	
	
	
	
	

	
	  Asking Questions of Low Expectancy Students
	
	
	
	
	

	
	  Probing Incorrect Answers with Low Expectancy Students
	
	
	
	
	






Reaching a Rating Decision:
Where the teacher and administrator do not have consensus on a proficiency level for any of the elements observed after initial discussion, they will continue the discussion based on the scales in the long form. The final rating of elements observed and discussed regarding this formal observation will be the rating the parties agreed upon at the post-observation conference.  Scales representing levels of performance on each of the 41 elements in Domain 1 can be found in the long form.  These rating scales provide specific descriptions relative to a particular element.    Where no agreement is reached in the conference, the administrator will make a final rating assessment after discussion based on scales in the long form.

	Additional Comments Teacher:
	Additional Comments Administrator:

	







	







	
	
	
	

	Signature of Teacher
	Date
	Signature of Administrator
	Date



Note: The teacher should sign the observation form at the post observation conference.  The teacher’s signature does not indicate agreement with the observation but rather awareness of the content. 
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Race to the Top Teacher and Principal Appraisal Systems Committee
Meeting Dates

	9/20/10
	Full Committee

	10/8/10
	Full Committee

	10/29/10
	Full Committee

	11/5/10
	Full Committee

	1/7/11
	Full Committee

	1/14/11
	Full Committee

	2/17/11
	Sub-Committee (BTU representative and SBBC representative)

	2/18/11
	Sub-Committee (BTU representative and SBBC representative)

	2/24/11
	Sub-Committee (BTU representative and SBBC representative)

	2/28/11
	Consultant Academy

	3/1/11
	Consultant Academy

	3/2/11
	Consultant Academy

	3/3/11
	Sub-Committee (BTU representative and SBBC representative)

	3/4/11
	Sub-Committee (BTU representative and SBBC representative)

	3/22/11
	Sub-Committee (BTU representative and SBBC representative)

	3/24/11
	Sub-Committee (BTU representative and SBBC representative)

	3/31/11
	Sub-Committee (BTU representative and SBBC representative)

	4/4/11
	Sub-Committee (BTU representative and SBBC representative)

	4/6/11
	Sub-Committee Meeting with State Consultant

	4/7/11
	Sub-Committee Meeting with State Consultant

	4/11/11
	Sub-Committee (BTU representative and SBBC representative)

	4/12/11
	Sub-Committee (BTU representative and SBBC representative)

	4/13/11
	Sub-Committee (BTU representative and SBBC representative)

	4/14/11
	Sub-Committee (BTU representative and SBBC representative)

	4/19/11
	Sub-Committee (BTU representative and SBBC representative)

	4/25/11
	Sub-Committee (BTU representative and SBBC representative)

	4/26/11
	Sub-Committee Meeting with State Consultant

	4/27/11
	Sub-Committee (BTU representative and SBBC representative)

	5/11/11
	Sub-Committee Meeting with State Consultant



Teacher and Principal Appraisal Systems Committee Members

	Dr. Cathy Kirk – Facilitator
	Evaluation Coordinator

	Vicky Kaufman
	Director, Non-instructional Staffing

	Diego DeRose
	Research and Evaluation

	Ken Fulop
	Principal, Cross Creek

	Maria Tracy
	Principal, Sheridan Park Elementary

	Gary Izkowitz
	Field Representative, Broward Teachers Union

	Lisa Maxwell
	Exec. Director, Brow. Principals & AP Assoc.

	Krystal Hall Shivers
	Teacher, M. L. King Elementary

	Cynthia Wilkins
	Teacher,  Coral Springs Middle

	Laurel Johnson
	Teacher, Miramar High

	Joan Leroy
	Teacher, Arthur Ashe Middle

	Mindy Siegel
	Parent

	Dr. Jeanine Gendron
	Director, Instructional Technology



DA Work Group Teacher/Principal Appraisal Minutes
October 8, 2010

Present at Meeting:
Cathy Kirk	Maria Tracy
Vicky Kaufman	Krystal Hall Shivers Diego DeRose	Cynthia Wilkins Laurel Johnson

Context
C. Kirk reviewed the requirements for developing new appraisal instruments for teachers and principals. Hand
outs were provided for Florida Statute 1012.34, as well as a comparison chart of requirements for DA, Race to the Top (RTTT), and the School Improvement Grant (SIG).

Objective
C. Kirk shared that the objective of the Work Group is to develop appraisal instruments for teachers, Principals,
and Assistant Principals that meet the requirements of statute and the grants.

Review
The Work Group reviewed the current teacher and administrative instruments, as well as instruments from
Hillsborough and Calhoun counties. Handouts were provided.

Elements of an Appraisal
The group then charted out all elements that could be part of an appraisal instrument. Those elements included:
Professional Development
Accomplished Practices/Florida Leadership Standards
Ratings
Point values of ratings/ Weight system
Student Achievement indicator/School achievement indicator
Number of appraisals required per year
Frame Factor information

Assignment
Group members are to research and bring back to the group samples of appraisal instruments from other large
school districts as well as from researchers in the field who use a value-added system or who have a student achievement component. Those appraisals will be emailed out to all group members before the next meeting.

Next Steps
At the October 22nd meeting, the appraisals collected from other districts will be studied and analyzed. Work will begin on developing appraisals for teachers and school-based administrators.

Note: The following changes were made to future meeting dates: December 17th changed to December 10th.
January 13 and 27 should be January 14 and 28. All meetings are at 9:00 at HRD.

DA Work Group Teacher/Principal Appraisal Minutes
October 29, 2010

Present at Meeting:
Cathy Kirk	Maria Tracy
Vicky Kaufman	Krystal Hall Shivers Diego DeRose	Cynthia Wilkins Laurel Johnson	Ken Fulop
Lisa Maxwell	Gary Itzkowitz
Joan Leroy	Kathy Buchko

Objective
C. Kirk shared that the objective of the Work Group is to develop appraisal instruments for teachers, Principals,
and Assistant Principals that meet the requirements of statute and the grants.

C. Kirk   reviewed the work of October 8th, as well as the research that each committee member was responsible for (reading the various appraisal plans of other school districts). Lisa Maxwell suggested we start with the proposed administrator appraisal instrument since it has already been discussed in other committee meetings. It was explained that the administrator appraisal piece only consisted of the process for figuring Category 7, student achievement. That process was explained by Diego DeRose.  Committee members felt the proposal for Category 7 was acceptable and we need only to add the state Leadership Standards to complete the instrument. Vicky Kaufman volunteered to work on a template that incorporated all of the above pieces and will bring it back to the table at the next meeting.

C. Kirk then led the discussion on possible ratings for the teacher appraisal instrument. Much discussion centered around the semantics, as well as how many ratings their should be. G. Itzkowitz felt the ratings should be more than just a word or letter, and encouraged the group to consider what they wanted out of the ratings….such as teacher development. More discussion ensued. The committee agreed that five ratings were preferable, with the most upper tier being split into two separate ratings. Agreement could not be reached on the ratings, but two appraisal systems were discussed more that others as meeting our needs: Hillsborough County and Charlotte-Mecklenburg.

Assignment
Group members are to thoroughly study the Hillsborough County and Charlotte-Mecklenburg plans and return
with how we can use those plans to meet our needs.

Next Steps
At the November 8th meeting, Vicky Kaufman will present her template for the administrator appraisal. Also,
decisions will be made for the teacher appraisal.

Guiding Questions for Next Meeting:
1.   What should a ratings system accomplish on an appraisal instrument? Which ratings would you like to
see on our instrument?
2.   How do we see the Accomplished Practices being used in the appraisal system? How will other teacher behaviors be captured?
3.   What would a point system look like that is equitable for all teachers and still meet the requirements of the state?
Next Meeting:  November 8th, HRD, 9:00   Bring your laptop!
DA Work Group
Teacher/Principal Appraisal
Minutes
November 5, 2010

Present at Meeting:
Cathy Kirk	Maria Tracy
Vicky Kaufman	Krystal Hall Shivers Diego DeRose	Cynthia Wilkins Laurel Johnson	Ken Fulop
Lisa Maxwell	Joan Leroy

Objective
C. Kirk shared that the objective of the Work Group is to develop appraisal instruments for teachers, Principals, and
Assistant Principals that meet the requirements of statute and the grants.

Review
C. Kirk reminded work group members that the objective for the day was to review the Hillsborough and Charlotte- Mecklenburg plans for possible use.  She shared that Charlotte-Mecklenburg now uses the State of North Carolina teacher appraisal system. She also reminded everyone that Vicky Kaufman would be sharing a draft template of a principal appraisal based on the input from the last work group meeting.

Today’s Charge:
C. Kirk shared that today’s focus would be to develop principal and teacher models to present to Gracie Diaz’s SIG
work group for their input. She also shared that the details would be worked out later, such as rating definitions and
Accomplished Practices. The focus today is to get down on paper the ‘big picture’ concept.

Principal Appraisal
Vicky Kaufman presented a possible instrument for consideration. She used the same format as the existing APPAS
instrument, so as to cause less confusion when rolling out the new one. The Categories were changed to reflect the Florida Leadership Standards and the descriptors were taken from state documents. The ratings were changed from three to four, with only numbers being used until details are later decided. Diego DeRose explained that to be in
compliance with RTTT, the instrument would need to be 40% state-defined student achievement data (value-added model), 10% SBBC’s choice, and 50% performance indicators. The work group indicated that the 10% should be the
‘quadrant model” that had been presented earlier. The work group also indicated that should the RTTT grant not be awarded to Broward, that the entire 50% based on student achievement be the quadrant model. The work group was in agreement with the 50, 40, 10 model.

Teacher Appraisal
Discussion took place over whether or not to model the teacher appraisal after the principal appraisal, with the 50,
40, 10 model suggested. The work group agreed that this was workable if the District was to have a chance at receiving RTTT funds. They also shared that should RTTT not be awarded to the District, the 40% based on the
state’s value added model would need to be changed to 50% to meet statutory requirements. (Diego DeRose felt that
50%, as opposed to 51%, might be acceptable to the state.) The group also liked the idea of maintaining the IPAS categories and descriptors as they now are, since they already meet statutory requirements and teachers are already familiar with them. Additionally, they agreed that adding four ratings, like the principal model, was workable. The group will look at incorporating any Accomplished Practices into the instrument or system if necessary; but must
wait for the state to finish revising them.

Next Steps
C. Kirk is going to develop a teacher appraisal instrument that will reflect four ratings. Everything else will remain the same for now. C. Kirk is also going to present the recommendations to the SIG work group on November 17th and seek their input, as they have also been studying various teacher appraisal models. She will report back to the group on November 19th. Vicky Kaufman will refine the principal appraisal instrument and make corrections based on work group feedback. This, too, will be presented to the SIG work group for input.

Next Meeting: November 17	9:00	HRD
	


DA Work Group Teacher/Principal Appraisal Minutes
January 7, 2011

Present at Meeting:
Cathy Kirk	Maria Tracy
Vicky Kaufman	Krystal Hall Shivers Diego DeRose	Cynthia Wilkins Laurel Johnson	Ken Fulop
Lisa Maxwell	Gary Itzkowitz
Joan Leroy

Objective
C. Kirk reiterated that the objective of the Work Group is to develop appraisal instruments for teachers,
Principals, and Assistant Principals that meet the requirements of statute and the grants.

C. Kirk   shared that the work of this Work Group was shared with another Work Group who was working on Pay for Performance. It was the consensus of both groups that the Hillsborough Plan be replicated as closely as possible because it meets statutory and RTTT requirements as well as already being approved by the state.

The Work Group began by looking at the behavioral descriptors on the Hillsborough teacher evaluation. Some of the indicators were eliminated and others were added to or reworded to meet the needs of Broward’s teachers. This work will continue with the next meeting on January 14, 2011.

The administrative instrument was also reviewed. Vicky Kaufman reworked the instrument so that the categories reflect the Florida Leadership Standards and the student achievement piece is comprised of a quadrant of choices to reflect student achievement. Lisa Maxwell raised the point that the administrators’ instrument should match the teachers’ instrument as closely as possible when it comes to percentages/values of behavioral descriptors. The group agreed and Vicky Kaufman will match them up as the teacher instrument is completed.

Next Steps
When all behavioral descriptors have been addressed, the next step will be to address the percentages that each
descriptor is worth. As required by law (and grants), student achievement will make up 50% of the teacher’s evaluation and 50% will be made up of classroom performance.



Next Meeting:  January 14th,  HRD, 9:00
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